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This study examined the influence of student affairs on retention for first- 
generation African-American college students. The premise of the study was that first- 
generation African-American college students have a difficult time transitioning to post 
secondary education, which can result in high attrition rates. This quantitative study 
provides a statistical explanation of the data. The dependent variable was retention; the 
independent variables of student affairs were financial aid, academic support services, 
enrollment services, multicultural services, and counseling services, and the moderator 
variables were age and gender. The variables were analyzed using Pearson Product 
Correlational Coefficient (Pearson r), Multiple Analysis of Variance (MANOVA), and 
Stepwise Multiple Regression Analysis statistical tools. Data analysis was conducted on 
103 surveys and the lowest level of statistical significance accepted was 0.05. 
The researcher found that there was a significant relationship between enrollment 
and counseling services and retention. It was also found that counseling services was the 
strongest predictor of retention among the independent variables. The conclusions drawn 
from the findings suggest that a sufficient amount of course offerings, the timeliness of 
registration and enrollment, and a helpful and supportive enrollment services staff 
impacted the extent to which the sample would be retained. Further conclusions show 
that emergency crisis intervention and peer mentoring impacted the extent to which the 
sample would be retained. 
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Over the past three decades, the value of a college degree has considerably 
increased. As the earnings gap between those who hold a bachelor’s degree and those 
who do not has widened, the number of students enrolled in postsecondary education has 
grown (Nunez & Cucarro-Alamin, 1998). For example, from 1984 to 1994, the total 
number of white undergraduates in institutions of higher education increased by 5 .1%. 
During the same period the number of African-American, Asian American, Hispanic, and 
Native American undergraduates increased by 61% (Pascarella & Terenzini, 1998, as 
cited in McConnell, 2000). Additionally, it was estimated that more than half a million 
African-American students entered their first year of college during the Fall 2000 
semester (LaVeist, 2000). 
The trend for African-American students began with the historic litigation brought 
forth by civil rights organizations during the 1930s and 1940s. These cases included 
Gaines vs. University of Missouri, Sweatt vs. Painter, and McLaurin vs. Oklahoma 
Regent for Higher Education (Patterson, 2001 ). However, it was the landmark Supreme 
Court case Brown vs. Board of Education in 1954, which ended legal segregation of all 
public school systems and had the greatest impact. The Court’s decision, which 
overturned the 1896 Plessy vs. Ferguson ruling, declared that “in the field of public 
1 
2 
education, the doctrine of‘separate but equal’ has no place. Separate educational 
facilities are inherently unequal”(Patterson, 2001, p. 67). Included under its’ umbrella 
were provisions for higher education because colleges and universities across the country 
were also ordered to integrate by state and federal courts (Patterson, 2001 ). Due to the 
desegregation laws of the 1950s and the Civil Rights Movement beginning in the 1960s, 
colleges and universities experienced a surge in African-American student enrollment 
(Patterson, 2001; see also Wright, 1987). As these institutions of higher learning strive to 
provide access and equity, they will continue to experience a plethora of African- 
American college students, many of whom will be considered first generation 
First-generation college students are defined as those who are the first in their 
families to enroll in postsecondary education (Billson & Terry, 1982; Hsaio, 1992; 
Horn & Nunez, 2000). Research indicated that first-generation college students were 
considered at risk for attrition for many reasons. Some reasons were because they 
worked full-time, cared for dependents, have lower academic preparation, and received 
less emotional and financial support for their academic endeavors than non first- 
generation students (Van, 2002). How colleges and universities handle the needs of this 
at risk population may affect attrition. 
Colleges and universities may address this concern through the efforts of student 
affairs organizations, which are aimed at improving the quality of life of students by 
integrating programs that should help to attract and retain students (Garland, 1986). A 
credible assumption would be that the retention of first-generation African-American 
college students is influenced by the availability of quality student affairs. 
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Purpose of the Study 
The purpose of this study was to determine what, if any, influence student affairs 
have on the retention of first-generation African-American college students. The student 
affairs variables used in this study were financial aid, academic support services, 
enrollment services, multicultural services, and counseling services. This study also 
sought to ascertain the perceptions of these students regarding the quality of student 
affairs. 
Background of the Problem 
The general consensus that a college degree is a necessary requirement for a 
growing number of jobs has led many first-generation college students into higher 
education. As increased numbers of first-generation students enroll in college, they are 
often faced with challenges specific to students with no familial history of postsecondary 
education (Van, 2002; London, 1989, 1992). These challenges, which may jeopardize 
their chances of success, include their background characteristics prior to college and a 
lack of academic and social integration while enrolled in college (Van, 2002; see also 
Hicks, 2002). These students often enter the college environment with minimal support 
and behaviors that tend to distance them from the college rather than connect them to it. 
Although academic preparedness prior to enrollment plays a role in college success, a 
student’s ability to adapt to the university is equally important in overcoming the 
predisposition toward dropping out. 
First-generation students have many background characteristics that paint the 
portrait of an attrition-prone student. These students are more likely to live off campus, 
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support dependents, have lower incomes even though they are working full-time, be 
married, and were older than non first-generation students (Terenzini, Springer, Yaeger, 
Pascarella, & Nora, 1996). Also, because many of these students have delayed their 
college enrollment for an average of up to seven years, their academic preparation is 
often lower than non first-generation students. Once enrolled in college, first-generation 
students are more likely to enroll part-time, take remedial coursework, and receive less 
emotional and financial support from their families (Hertel, 2002; McConnell, 2000). In 
their signature study, Billson and Terry supports this and also report “First-generation 
students suffer from a lower level of structural integration” ( 1982, p. 73). 
Additionally, of first-generation college students, only 45% take the SAT or ACT, 
26% apply to a four-year institution, and 36% aspire to a bachelor’s degree. By 
comparison, of non first-generation college students, 82% take the SAT or ACT, 71% 
apply to a four-year institution, and 80% aspire to a bachelor’s degree (Horn & Nunez, 
2000). With this stated, a modest amount of empirical research has been completed on the 
plight of first-generation college students and none specifically deals with first-generation 
college students, African-American college students, student affairs, and retention. As 
Astin (1984, p. 20) states “. . . these students have transitional needs not generally met by 
traditional support services and often find themselves in academic limbo.” 
Statement of the Problem 
First-generation college students have a more difficult transition to postsecondary 
education than non first-generation college students. This has led to higher attrition rates. 
“First generation college students have family and background characteristics that are 
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associated with risk for attrition” (Nunez & Cucarro-Alamin, 1998, p. 1). Terenzini, 
Springer, Yaeger, Pascarella, and Nora also state that 
First generation college students are more likely than their peers to be 
from low-income families, have lower achievement, and have lower 
overall degree expectations. They are also more likely to be older, expect 
to take longer to complete their degree programs, receive less 
encouragement from their parents to attend college, and have dependent 
children than their non first generation counterparts (1996, p. 16). 
Few empirical studies have been completed on first-generation college students. 
This may be partly due to the vast majority of colleges and universities do not identify 
these students upon admission. Therefore, researchers have a difficult time conducting 
research on these students because schools have not identified them. 
Significance of the Study 
First-generation students are an increasingly significant force in higher education. 
Although few colleges and universities keep precise statistics on the number of first- 
generation students enrolled, there is general agreement that those numbers are growing 
as a college degree becomes a prerequisite for more and more jobs (London, 1992). A 
great number of these students will be African American; therefore, it is imperative that 
colleges and universities examine retention efforts for this at-risk group. 
With this stated, a modest amount of empirical research has been completed on 
the plight of first-generation college students and none was found to specifically deal 
with first-generation college students, African-American college students, student affairs, 
and retention. This research was unique because it examined the relationship between 
these variables. As a result, the impact of this research could help increase retention of 
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first-generation African-American college students and provide a better understanding of 
their needs. 
The findings from this study could be useful to first-generation college students, 
admissions offices as they should identify these students upon admission, student affairs 
practitioners as they should make informed decisions on how to support these students, 
and faculty members by providing necessary data and characteristics on first-generation 
African-American college students. These entities may in turn use the information 
provided by this study to improve retention. This study could result in increased 
retention for first-generation African-American college students and promote the need for 
postsecondary education and lifelong learning so that future generations have a greater 
opportunity to reach their highest potential. 
Research Questions 
This study sought to answer questions regarding the influence between student 
affairs and retention of first-generation African-American college students. Specifically, 
does student affairs make a difference? What follows are the research questions that 
guided this study: 
1. Is there a relationship between retention and financial aid for first-generation 
African-American college students? 
2. Is there a relationship between retention and academic support services for first- 
generation African-American college students? 
3. Is there a relationship between retention and enrollment services for first- 
generation African-American college students? 
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4. Is there a relationship between retention and multicultural services for first- 
generation African-American college students? 
5. Is there a relationship between retention and counseling services for first- 
generation African-American college students? 
6. Is there a relationship between retention and financial aid in terms of age and 
gender? 
7. Is there a relationship between retention and academic support services in terms 
of age and gender? 
8. Is there a relationship between retention and enrollment services in terms of age 
and gender? 
9. Is there a relationship between retention and multicultural services in terms of age 
and gender? 
10. Is there a relationship between retention and counseling services in terms of age 
and gender? 
11. What is the relative impact that student affairs have on retention? 
Summary 
This chapter introduced the issue, outlined the purpose of the study, background 
and statement of the problem, significance of the study, and identified the research 
questions. Evidence suggests that new populations may soon make up the majority of 
students on university campuses. Many among the new population will be first- 
generation students; yet in many cases, school leaders have focused their attention and 
resources on the more traditional student population. The following chapter provides an 
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examination of the literature related to empirical studies regarding first-generation 
college students, a review of attrition models, and the history of student affairs. 
CHAPTER TWO 
REVIEW OF THE LITERATURE 
This chapter presents a review of the literature and covers research in three areas. 
These areas includes the following: (1) empirical studies regarding first-generation 
college students, (2) a review of attrition models, and (3) a historical account of student 
affairs. A summary concludes this chapter. 
First-Generation College Students 
Research on first-generation college students is limited but steadily growing. 
Billson and Terry (1982) helped to define the term first-generation college students and 
conducted one of the first studies on these students. They defined first-generation 
students as a student whose parent(s) has no college experience. Billson and Terry 
(1982) investigated factors of attrition between first-generation and second-generation 
college students. Respondents included 701 students from a private liberal arts college 
and a public commuter college. The respondents were further classified as “persisters” 
(those who graduated) and “leavers” (those who left prior to graduation). 
Billson and Terry (1982) found the following factors contributed to high attrition 
rates for first-generation college students: (A) they worked more hours per week 
(generally off-campus), (B) they were more likely to live off-campus, (C) received less 
emotional and financial support from their parents, (D) have more non-collegiate friends, 
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and (E) found it difficult to integrate into the college environment. In addition to longer 
work hours, first-generation students were more likely to experience role conflicts 
between being a good worker versus being a good student, choosing work responsibilities 
over school activities (even though they value their education). Results also indicated 
that first-generation students belonged to fewer college organizations than second- 
generation students. However, results for both first- and second-generation students 
indicated no difference in their educational aspirations. 
London (1989) conducted one of the earlier studies that examined the link 
between first-generation student success and family dynamics. This significant 
longitudinal study detailed the family histories of 15 first-generation college students. 
These students attended a variety of Boston-area colleges, from commuter colleges to 
elite university campuses. The project sought to answer two questions. First, how, if at 
all, do the social histories and psychodynamics of the family contribute to the 
matriculation of first generation students? Second, how do students reconcile (or not 
reconcile) the often conflicting expectations of family role sets and educational mobility? 
Said differently, I wanted to learn more about what is at stake - what is 
lost, gained, fought for and given to compromise - when, for the first time 
in the history of a family, one of its members partakes of higher education 
(London, 1989, p. 145). 
London conducted loosely structured, tape-recorded interviews disclosing the 
family, social, and educational histories covering grandparents, parents, and the students. 
This study determined two pertinent findings. First, he found that either parents often 
interact in ways to keep their children tied to them, children remain loyal to the family, or 
the parent reject their children and see them as hindrances to their own goals. Second, 
London determined that there are two groups of first-generation students. The first group 
excelled at college and thought higher education as a way to a “better life ” The second 
group consisted of first-generation students who did not think that college was an option 
for them and had difficulty breaking away from their families and past selves. 
In a popular article on first-generation students, Hsaio (1992) supports London’s 
work and add “first generation students face conflicting obligations, false expectations, 
and lack of preparation and support” (p. 1). Parents, other family members, and friends 
who have no experience of college or its rewards, may be non-supportive, which is 
particularly a problem for traditional-aged students who still live at home. 
Terenzini, Springer, Yaeger, Pascarella, and Nora (1996) conducted a multi-year 
study on the characteristics, experiences, and cognitive development of first-year, first- 
generation college students. Terenzini et al. compared the responses of 825 first- 
generation students and 1,860 non first-generation students. The study also compared 
first-year gains in students’ reading, math, and critical thinking abilities for the two 
student groups. Participants were students from 23 institutions nationwide (five 
community colleges, 18 four-year institutions that included public, private, 
comprehensive, research, and historically black colleges and universities). 
This study sought to answer three questions: (1) Do the precollege characteristics 
of first-generation students differ from those of non first-generation students? First- 
generation college students were found to be more likely to come from low-income 
families who provide less encouragement to them while attending college, had more 
dependent children, be Hispanic, be women, and be less involved with peers and teachers 
in high school. (2) Do first-generation students ’ college experiences differ from those of 
other students? They tended to have lower degree aspirations, tended to take fewer 
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courses in the humanities and more courses in technical and professional areas, spent 
fewer hours studying and more hours working, and were less likely to perceive faculty 
members as concerned with student development and teaching. (3) What are the 
educational consequences of any differences on first-year gains in students ' reading, 
math, and critical thinking abilities! First-generation students had weaker cognitive 
skills in reading than non first-generation students. As a result, it took them longer to 
complete their degree programs. Both groups gained similarly in critical thinking and 
math skills. The authors also found that only on the certainty of a major do first- 
generation students have an advantage over non first-generation students. 
Pascarella supports Terenzini and his colleagues and states “. . . most of the 
information we have shows disadvantages in the area of academic performance and 
persistence, the combined portrait is one of first-generation students at academic risk” (as 
cited in USA Today Magazine, 1997, p. 8). 
Nunez and Cuccaro-Alamin (1998) conducted a national longitudinal study for 
The National Center for Education Statistics (NCES) at the U S. Department of 
Education. Nunez and Cuccaro-Alamin (1998) studied the characteristics and 
postsecondary experiences of first-generation college students by comparing the 
persistence and attainment rates of both first-generation and non first-generation college 
students. The study also examined the employment outcomes of these students. The 
study utilized data collected from a national sample of first-time students who 
matriculated during the 1989-90 academic year, with subsequent follow-ups in 1992 and 
1994. The study included first-generation students enrolled in four-year colleges and 
universities and two-year colleges. 
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The results of the Nunez and Cucarro-Alamin study were extensive and similar to 
findings from previous research, including Billson and Terry (1982); Hsaio (1992); 
Terenzini, Springer, Yaeger, Pascarella, and Nora (1996); and Zwerling (1992): 
• First-generation college students were more likely to have lower incomes, 
have more dependents, are married, and were older than non first- 
generation students. 
• First-generation college students were more likely than their non first- 
generation peers to enroll in college on a part-time basis. 
• Obtaining sufficient financial aid, completing coursework expediently, 
living at home, and being able to work while attending school were factors 
that influenced first-generation students decision to attend their particular 
postsecondary institution. 
• Both groups took remedial coursework whether matriculating at a two- 
year or public four-year institution. However, at private four-year 
institutions, first-generation students were more prone to taking remedial 
coursework than non first-generation students. 
• More than non first-generation students, first-generation students stated 
financial success and providing their children with better opportunities 
than they had, as being very important to them personally. 
• First-generation students’ retention and graduation rates were lower than 
non first-generation students at both public and private four-year 
institutions and two-year institutions. 
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• Employment in similar occupations and salaries were equivalent for both 
groups upon completion of postsecondary education. 
McConnell (2000) completed a literature review on first-generation college 
students that included an examination of case studies that involve both students and 
institutions, small samples of students, focus groups, longitudinal studies, and research 
using national level data. The author addressed the following questions in the article 
relevant to this research: Do first-generation college students differ from their peers 
prior to enrollment? Do first-generation college students differ from their peers after 
enrollment? The author found that first-generation college students differ in many ways 
from their peers prior to and after enrollment. 
With regards to the differences prior to enrollment, McConnell indicated that 
first-generation students differ from their peers in terms of demographic characteristics. 
For example, they are more likely to be female, to be older, and to delay enrollment in 
postsecondary education (Inman & Mayes, 1999 as cited in McConnell, 2000). First- 
generation students were found to be at a disadvantage with regards to the importance 
they place on college, their aspirations, their perceived level of family support for 
attending college, their institutional choice and commitment, their pre-college knowledge 
and behaviors, and their entering academic skills and confidence levels. With regards to 
the differences after enrollment, this study indicated that first-generation students were 
also found to be at a disadvantage in terms of their academic and social integration into 
college, their academic performance, and their persistence rates. 
In a study that examined the potential for underachievement among gifted first- 
generation students, Olenchak and Hebert (2002) conducted case studies on two 
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undergraduate male students, enrolled at two different comprehensive universities. To 
better understand the university experiences of these students, a qualitative case study 
was selected utilizing a combination of semi-structured interviews and document reviews 
to help gather the data. The following four categories emerged from analyses of the data: 
(a) family and educational background; (b) cultural influences; (c) university peer 
relationships; and (d) university academic experiences. 
Family and Educational Background 
The importance of this category in terms of this study is that it demonstrates that 
the previous experiences each student had during his developmental years were 
significant in that they influenced the students’ expectations of higher education 
(Olenchak & Hebert, 2002). The first student, whom we will call Student A, is a 
nineteen-year-old Vietnamese American. His family struggled financially and his parents 
were controlling and almost too involved in his education. “Perhaps because the schools 
had formally acknowledged their son’s giftedness early in his education, his parents had 
established a stalwart direction for their son’s educational development’’ (Olenchak & 
Hebert, 2002, p. 208). The other student, whom we will call Student B, is a twenty-year- 
old African American. His family also struggled financially and was headed by a single 
parent who was all but disassociated from his education. 
Cultural Influences 
How has culture influenced these students7 Student A’s parents were more 
involved in his education than is typical for this population, “the cultural foundation 
among Vietnamese Americans for such parental intervention is fairly common” 
(Olenchak & Hebert, 2002, p, 208). However, at college this student experienced conflict 
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between what he wanted and what his culture expected of him. Student B’s situation was 
quite different. His teachers did not adequately stimulate his academic talents during his 
precollege years; regardless, his cultural roots influenced his ability to engage in the type 
of rigorous study required for academic success. 
University Peer Relationships 
The findings of this study highlight a call to provide emotional support for gifted 
first-generation students as they “negotiate the delicate process of separation from their 
family and friends while maintaining loyalty to their culture and allowing for healthy 
individuation” (Rendon, 1996, as cited in Olenchak and Hebert, 2002, p. 209). Student A 
found himself sandwiched between differing peer expectations and was forced to find 
ways to reconcile both sets of friends as well as please his parents. This stress served as a 
detractor to his academic pursuits. For Student B, the primary problem was trying the 
find a balance between his intellectual needs and what his peers expected of him. 
University Academic Expectations 
Neither student felt supported by the university's programs, curricula, or faculty. 
The complaints were numerous and included strangling core requirements, large and 
impersonal lectures, and insufficient counseling. Both students illustrated the plight of 
gifted first-generation students and the demand for coordinated university programs for 
these students. 
In two parallel studies that report similar findings, Hertel (2002) explored 
similarities, differences, and factors in college adjustment between 130 first-year college 
students classified as first or second generation. Respondents attended a large, mid- 
western university and completed a survey administered by the researcher Results were 
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first-generation students reported significantly less parental income and social 
adjustment, worked more hours per week, and suffered from lack of structural 
integration. 
Van (2002) examined the background characteristics of first-generation college 
students, their reasons for pursuing higher education, and their first-year experiences. 
The participants were recruited at a large university on the west coast of the United 
States. The questionnaire used for this study assessed students’ background information, 
their reasons for attending college, and their first-year experiences. In these findings, 
first-generation students were more likely to come from a lower socioeconomic 
background, to report that they were pursuing higher education to help their family 
financially after they complete college, and to worry about financial aid while in college. 
Models of Attrition 
Researchers have investigated reasons for student attrition for several decades and 
have developed models of attrition. Following will be a review of the better-known 
theories. 
The Spadv Model 
The Spady model, developed by William Spady (1970), was one of the first 
models of student departure. The Spady model was based on the early work of French 
academician Emile Durkheim’s theory of suicide. In his classic study Suicide (1951), 
Durkheim argued that the probability of suicide increases when an individual feels a lack 
of integration in society and group affiliation. Although dropping out of school is clearly 
less drastic than suicide, Spady found this theory to be applicable to student attrition. 
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Therefore, he developed a model that focused on the interaction between the student and 
his college environment. 
Spady posits that the environment of the academic institution affects the student’s 
interests, attitudes, and skills. As the student interacts with the college environment, he 
has the opportunity to assimilate into both its social and academic systems (Spady, 1970, 
p. 77). According to Spady, two systems influence student dropout They were the 
social system, which includes fitting in with the environment of the college and 
establishing close relationships with other people and the academic system, which 
includes intellectual development. If this assimilation is not successful into either of the 
systems, the student may withdraw (1970, p. 77). 
Spady’s model (see Figure 1) demonstrates how multiple factors that influenced 
social integration have a direct impact on student withdrawal. In this model, family 
background, economic status, and friendship support are affected by grade performance 
and intellectual development. A student’s social integration was impacted by two 
intervening variables, satisfaction with the college experience and commitment to 
college. These variables modify social integration and may have contributed to a 
student’s decision to withdraw. Spady acknowledged that grade performance might lead 
to a student’s decision to withdraw from college. Spady also determined that consistent 
interaction with others in an important determinant of integration and asserts that with 
and whom the interaction is established is not important if it results in the student 
bonding with the institution (1970, p. 78). 
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THE SPADY MODEL 
Figure 1 Spady Model of Student Attrition (Spady, 1970, p.79) 
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The Tinto Model 
The most widely discussed and researched retention model is one developed by 
Vincent Tinto (McDaniel & Graham, 2001). Incorporating Spady’s earlier work, Tinto 
(1975, 1987, 1993) based his work on the theory of Dutch anthropologist Arnold Van 
Gennep. Van Gennep studied the rites of membership in tribal societies and focused on 
the movement of individuals from membership in one group to membership in another. 
He suggested that the process of integration into a new community involves three stages 
and can be thought of as a longitudinal process. His classic study Rites of Passage ( 1960) 
followed the movement of tribal youths as they moved to adult status and argued that 
there are distinct stages, or rites of passage that occur. 
The first stage of passage or separation, as identified by Tinto, is a stressful 
period when students attempt to disassociate themselves from their past communities. 
This separation is especially hard for students who are moving away from home for the 
first time. The second stage, transition to college, is the period in which the student 
begins to acquire the appropriate patterns of behavior necessary for successful integration 
into the college community. During this stage, the students may experience a sense of 
loss at not belonging to either their new or old communities. Students experiencing 
difficulty adjusting may withdraw from the institution due to an inability to cope with the 
stresses brought on by the transition. The final stage, incorporation, begins the process 
of integrating the student with the college environment. Incorporation involves adjusting 
to the norms of the college environment. A student’s failure to establish satisfying 
relationships with faculty, staff, and peers may result in student departure 
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Since its’ development in 1975, the Tinto model (Figure 2) looked at student 
attrition as a longitudinal process in which interactions between the student and the 
institutional environment were determinants of the student staying or leaving college. 
According to Tinto, academic and social integration are critical factors in student 
persistence and contends that students enter college with certain abilities The Tinto 
model takes into consideration these abilities. 
Tinto’s (1987, 1993) work also discusses how student services variables may 
affect retention. For example, he discusses the role of financial assistance in long-term 
retention programs. A lack of financial assistance can and do cause a number of students 
to withdraw from college. Though some of these departures will be temporary, others are 
not. In any case, it is usually more difficult to finish a degree program after dropping out 
than it would have been had one remained continuously enrolled. As a result, financial 
aid programs can, in certain situations, help prevent departure by enabling students to 
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The Development of Student Affairs 
The roots of today’s comprehensive student affairs programs can be traced back 
to the seventeenth century. A review of the literature reveals the history of student affairs 
identified in five periods. 
1636-1850 
The founding years of student affairs can be traced to the founding of the oldest 
college in the United States, Harvard University in 1636. The early years of higher 
education were based on the British university philosophy and students were viewed as 
immature adolescents requiring counsel, supervision, vocational guidance, and 
frequently, remedial classes (Leonard, 1956). Based on this philosophical stance, 
colleges adopted the doctrine loco parentis, which meant that since students were away 
from home for the first time, the college was responsible for their well being, enforcing 
rules and regulations as if they were the parents (Brubacher & Rudy, 1976). 
By the middle of the nineteenth century, extracurriculum was emerging, which 
included physical education, athletics, literary societies, debate clubs, and campus 
publications. The concept of extracurriculum was in response to the demanding 
curriculum and the desire for the development of the whole student - mind, personality, 
and body (Geiger, 2000). Also, during this time, education was viewed as means of 
obtaining social and economic mobility. 
1850-1900 
By the mid-nineteenth century, American higher education began to evolve, albeit 
slowly, by including women and other ethnicities (Leornard, 1956). One of the most 
significant events that took place during this time was the passage of the Morrill Act of 
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1862, which created land grant colleges. “Ingrained in the land grant ideal was the 
concept of a collegiate education for all at public expense - the beginning of the 
contemporary concept of equal access” (Nuss, 2003, p. 67). The passage of the second 
Morrill Act of 1890 led to the establishment of publicly funded, but segregated, black 
colleges in seventeen states (Rudolph, 1965). Unfortunately, the legislation continued to 
sanction the doctrine of “separate but equal” (Nuss 1996, 2000). However, it did provide 
African Americans with access to higher education that was previously denied. 
By the 1860’s, the German university movement began to influence American 
student affairs. Unlike the previous movement, the German education movement was less 
concerned with how students spent time outside of class and more on intellectual 
development. With the introduction of the gymnasium, athletics expanded to include 
intercollegiate sports (Rudolph, 1965). Physicians began to join college faculties, 
marking the beginning of health services for students (Leonard, 1956). In addition, 
participation of women in higher education increased 
1900-1945 
During this time, school officials became no longer concerned with the burden of 
disciplining and regulating student behavior, therefore, there was a greater call for student 
responsibility and student government began to evolve. Although student government 
became another service under the auspices of student affairs, the evolution of student 
affairs continued to happen slowly. Then in the beginning of the twentieth century, 
accelerated changes in higher education helped to evolve student affairs again 
Following World War I, the organizational patterns of student affairs evolved, assuming 
many of the forms recognized today. For example, by 1925, organized job placement for 
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recent graduates were set up at many large and midsized colleges and under the auspices 
of student health services, mental health and psychological services evolved (Brubacher 
& Rudy, 1976). Once student affairs emerged as a distinct organizational entity, the first 
formal program of study for student affairs practitioners began at Columbia University’s 
Teachers College and associations were established to articulate the shared concerns of 
student affairs practitioners (Brubacher & Rudy, 1976). 
The American College Personnel Association (ACPA) founded in 1924 and the 
National Association of Student Personnel Administrators (NASPA) founded in 1951 are 
two of the more widely recognized organizations. However, Nuss (2003) states, “Racial 
barriers and discrimination prevented the full participation of African Americans in these 
professional organizations” (p. 71). Then, in 1954, two minority professional 
organizations—the National Association of Deans of Women and Advisors of Girls in 
Colored Schools (DOWA) founded in 1929 and the National Association of Deans of 
Men in Negro Educational Institutions founded in 1935-met to plan, organize, and 
develop the National Association of Personnel Workers (NAPW). In 1994, the NAPW 
changed its name to the National Association of Student Affairs Professionals (NASAP) 
(Nuss, 2000). 
1945-1985 
This period mark significant changes in student affairs, which included increased 
federal support and involvement, landmark legal challenges resulting in the end of loco 
parentis, and the beginning of student development research and theory. Enrollment 
increased after World War II with the return of servicemen and the creation of the GI Bill 
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of Rights in June, 1944 (Nuss 2000, 2003). Enrollments at institutions of higher 
education would more than double to 2,637,000 as these “new” students brought with 
them a wide variety of needs and concerns (Caple, 1998) In response, universities 
developed a more complex administrative structure, which included more student affairs 
areas. The passage of Title IV of the Housing Act of 1950 fueled a massive program of 
housing construction. The act’s goal was to house and feed large numbers of students in 
an economical fashion. Between 1962 and 1973, Congress passed the Vocational 
Education Act, the Higher Education Facilities Act, and the Health Professions Act. 
Much of this legislation mandated the elimination of discrimination and required equal 
access for programs receiving federal financial assistance (Nuss, 2000, 2003) 
1985-present 
Beginning in the 1980s, almost half of all high school graduates were seeking to 
enroll at colleges and universities and the student population became more diverse than at 
any other time in American higher education. Studies were making the connection 
between college attendance and developmental outcomes and documenting the value of 
the college experience (Caple, 1998). During this time, public policy initiatives placed an 
emphasis on retention and graduation rates. Graduate deans and student affairs 
practitioners were urged to focus greater attention on the needs of graduate students due 
to the growing participation in graduate and professional programs. 
Summary 
The literature on first-generation students suggest that they are more prone to 
attrition that non first-generation students; this is in part due to the lack of social and 
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academie integration. This chapter examined several empirical studies on first- 
generation students. These studies focused on family dynamics, collegiate experiences, 
background characteristics, and academic standing. A review of attrition models 
followed and revealed that the student’s interest, abilities, and skills are affected by the 
environment of the academic institution, both socially and academically. An historical 
account of the development of student affairs concluded the chapter. Although little has 
been written about student affairs considering its’ long history and prominence on many 
college campuses, student affairs was developed to enrich the overall college experience 
of students, therefore, it is important to examine the influence student affairs may have on 
retention for first-generation college students. 
CHAPTER THREE 
THEORETICAL FRAMEWORK 
The Purpose of the Theoretical Framework 
The purpose of the theoretical framework was to describe the role of the 
theoretical body of knowledge in the development of the theory used for the study. This 
chapter includes an explanation of the theoretical framework, a presentation and 
definition of the variables, a presentation and definitions of the terms, the correlation 
among the variables including a diagrammatic representation, the null hypotheses, and a 
summary. 
Theoretical Framework 
The theoretical framework used for this study was William Spady's (1970) theory 
of student retention. Based on Durkheim’s theory of suicide, that proposed that the 
probability of suicide increases when an individual feels a lack of integration into society. 
Spady similarly focused on the interaction between the student and his college 
environment. Spady believed that as the student interacts with the college environment, 
he has the opportunity to absorb both its social and academic systems. If this acclimation 
is not successful into either of the systems, the student may withdraw (Spady, 1970). The 
social system included establishing close relationships with other people or fitting into 
the college environment, the academic system includes intellectual development. 
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Presentation and Definition of Variables 
For the purposes of this study, a presentation and definition of the variables is 
discussed. 
Variables 
“A variable is a quantitative expression of a construct that can vary in quantity or 
quality in observed phenomena” (Gall & Borg, 1996, p. 9). The three types of variables 
that were used in this study were dependent, independent, and moderator variables. 
Dependent Variable 
According to Christensen and Johnson (2000, p. 22) a dependent variable is “a 
variable that researchers study to determine the influence of one or more independent 
variables.” The dependent variable used in this study was retention. For the purposes of 
this study, retention was defined as the persistence or matriculation of an enrolled student 
to complete a course of study over a period of time. 
Independent Variables 
Christensen and Johnson (2000) further state that an independent variable is a 
“variable presumed to cause a change in another variable” (p. 22). In this study, the 
independent variables of student affairs were used to determine a relationship to the 
dependent variable, retention. The independent variables were identified as 
1. Financial Aid: Provides services for those students interested in securing 
financial support for their education. These services include financial aid 
counseling, part time employment opportunities, and scholarship distribution, 
2. Academic Support Services: Provides a wide range of services to meet the 
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academie needs of the student. These services include tutorial assistance, testing, 
and advisement. 
3. Enrollment Services: Provides services that assist students with the registration 
and enrollment of classes for each semester. These services include course 
selection, registration, and financial enrollment. 
4. Multicultural Services: Provides university wide programs in such areas as 
cultural awareness, diversity appreciation, degree completion, community service, 
leadership training, and organizational development. 
5. Counseling Services: Provides a wide range of services to meet the emotional, 
educational, and vocational needs of the student. These services include personal 
and career counseling, learning assistance, testing, and emergency crisis 
intervention. 
Moderator Variables 
According to Gall and Borg, a moderator variable “moderates the predictive 
validity of the test” (1996, p. 455). They broaden the scope of the analyses by providing 
additional information from the research. They were used to manipulate the interactions 
between the other variables. The moderator variables used in this study were age and 
gender. The following are definitions for the moderator variables used in this study: 
1. Age: Represents the biological age of the student. 
2. Gender: Male or female students. 
Presentation and Definition of Terms 
African-American Student: Any United States born student of African ancestry 
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(Smedley, Myers, & Harrell, 1993). 
2. Attrition: A reduction of the number of enrolled students due to dropout. 
3. First-Generation Student: A student whose parents’ highest level of education is a 
high school diploma or less (Billson & Terry, 1982; McConnell, 2000). In cases 
where parents have different levels of education, the maximum education level of 
either parent determined how the student was categorized. The student was 
considered first generation even if a sibling has attended or graduated from 
college. 
4. Student Affairs: The primary goal of student affairs is to enhance the overall 
educational experience of the student. The accomplishment of this goal depends 
upon supportive services such as tutorial assistance, personal counseling, 
assistance in obtaining housing and financial aid, and academic advisement. 
Financial aid, academic support services, enrollment services, multicultural 
services, and counseling services are the elements of student affairs that were 
used in the study. 
Relationship Among the Variables 
The relationship among the variables is illustrated in Figure Three. In it, the 
researcher is testing to see if the independent variables of student affairs programs 
will affect the dependent variable, retention, for first-generation African-American 
college students. The moderator variables, age and gender, provided additional 
information on the participants by manipulating the interactions between the 




Figure 3 Diagrammatic Representation of the Variables 
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Null Hypotheses 
Ten hypotheses were formulated to test each research question discussed in 
Chapter One. Null hypotheses are chosen over directional hypotheses because the 
researcher did not want to assume the outcome. The hypotheses are as follows: 
1. There is no significant relationship between retention and financial aid for first- 
generation African-American college students. 
2. There is no significant relationship between retention and academic support 
services for first-generation African-American college students. 
3. There is no significant relationship between retention and enrollment services for 
first-generation African-American college students. 
4. There is no significant relationship between retention and multicultural services 
for first-generation African-American college students. 
5. There is no significant relationship between retention and counseling services for 
first-generation African-American college students. 
6. There is no significant relationship between retention and financial aid in terms of 
age and gender. 
7. There is no significant relationship between retention and academic support 
services in terms of age and gender. 
8. There is no significant relationship between retention and enrollment services in 
terms of age and gender. 
9. There is a no significant relationship between retention and multicultural services 
in terms of age and gender. 
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10. There is no significant relationship between retention and counseling services in 
terms of age and gender. 
Summary 
This chapter introduced the theoretical framework used for the study. The 
purpose of the theoretical framework was to describe the role of the theoretical body of 
knowledge in the development of the theory used for the study. This study utilized 
Spady’s (1970) theory of student attrition to examine the relationship between retention 
and student affairs for first-generation college students. The chapter also included a 
presentation and definition of the variables, a presentation and definitions of the terms, 
the correlation among the variables including a diagrammatic representation, the null 
hypotheses, and limitations of the study. 
CHAPTER FOUR 
RESEARCH AND METHODOLOGY 
This study was designed as a quantitative study in an effort to provide a statistical 
explanation of the data collected and to identify differences between the variables. An 
explanation of the research design, description of the setting, sampling procedures, 
working with human subjects, instrumentation, data collection procedures, statistical 
techniques and applications, limitations, and a summary follows. 
Quantitative Research 
Quantitative research “describes and explains features of a reality by collecting 
data on observable behaviors of samples and by subjecting the data to statistical analysis” 
(Gall & Borg, 1996, p. 6). This study was defined as a quantitative study because it 
allowed the researcher to identify general trends in the sample population and report them 
without bias. Additionally, a quantitative study provided a statistical explanation of the 
data collected and identified differences between the variables. 
Research Design 
The immediate goal of this study was the exploration of descriptive research 
methods. Descriptive research involves “examining a phenomenon to more fully define 
it or to differentiate it from other phenomena” (Dane, 1990, p. 17). Descriptive research 
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allowed the researcher to examine the characteristics of first-generation African- 
American college students enabling a better understanding of this at-risk group. 
The intent of the research was to find the relationship between student affairs 
(independent variables) and retention (dependent variable) of first-generation African- 
American college students. An analysis of the relative impact of age and gender 
(moderator variables) on these correlations were also completed; therefore, the study was 
classified as a correlational study. Simply put, a correlational study “determines the 
extent and the direction of the relationship between two or more variables” (Ary, et al., 
1996, p. 566). The structural plan for this study was survey research design. Survey 
research design is defined as “when a sample of subjects is drawn from a population and 
studied” (Vogt, 1996, p. 286). The survey research design was chosen because a sample 
of first-generation African-American college students is studied to determine their 
perceptions and opinions. Data were collected on the experiences, knowledge, and 
opinions of the sample group utilizing a researcher - generated survey. Any significant 
correlations were used to determine the conclusions of the hypothesis. The lowest level 
of statistical significance accepted is .05. 
Description of the Setting 
City of Kennesaw 
The site of the study was Kennesaw State University located in Kennesaw, 
Georgia. Kennesaw, Georgia is located within the northwest region of the metropolitan 
Atlanta, Georgia area and is the fastest growing municipality in Cobb County. Twenty 
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percent of the city residents and one - third of new residents are college graduates 
(www.kennesaw.ga.us). 
Kennesaw State University 
Opening in 1963, Kennesaw State College was granted full university status in 
1978 and has over 25,000 alumni. Kennesaw State University features six academic 
colleges, 50 degree programs, and has 375 full time faculty members, 80% of whom hold 
a terminal degree, the third highest percentage of any four - year public university in the 
state of Georgia. Student enrollment averages around 13,000 for undergraduate students. 
The university has enrolled international students coming from 100 countries. Over the 
last five years, minority student enrollment grew faster than majority enrollment 
(Kennesaw State University Fact book, 2001). Kennesaw State was chosen because it is 
a public university, has at least a 10% minimum percentage of minority students enrolled, 
and a substantial number of nontraditional college students, many of whom are the first in 
their families to attend college. Conducting the study at a public university was 
important because 65% of African-American students attend these schools (LaVeist, 
2000). 
Sampling Procedures 
The population sample was first-generation African-American college students. 
This sample group was surveyed using a researcher-generated survey (see Appendix C). 
All participants were at least 18 years of age and both genders were used for the study. 
The sample of the whole sampling techniques was utilized because it allowed for 
maximum participation. Sample of the whole sampling techniques allows everyone in 
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the population to be sampled (Suter, 1996). It should be noted, that although efforts were 
made to contact every student eligible to participate in the study, every student did not 
respond. 
Working with Human Subjects 
The researcher was granted approval from the Institutional Review Board and The 
Division of Student Success and Enrollment at the research site to conduct the study. 
Student volunteers completed the survey voluntarily after the nature of the research was 
explained to them. The participants remained anonymous and their individual answers 
kept confidential. Dane suggests when sensitive information about participants is 
collected, it is desirable to ensure the anonymity of the participants (1990). There were 
no risks associated with participating in this study. The findings from this study are 
available upon request to the research site and the participants. 
Instrumentation 
Due to the quantitative nature of this study, a survey was used to obtain the 
necessary data. The data determined the relationships between the variables. The focus 
of this questionnaire was the collection of biographical data on and the perceptions of 
first-generation African-American college students as it pertains to student affairs and 
retention. After a research review, a survey was not found that specifically addressed the 
problem presented in this study; therefore, the survey was independently developed by 
the researcher utilizing the steps from two books: Mail and Internet Surveys: The 
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Tailored Design Method (2000) by Don Dillman and Educational Research; Qualitative 
and Quantitative Approaches (1996) by Meredith Gall and Walter Borg. 
What follows are the procedures the researcher utilized to construct the 
questionnaire: 
(1) Defined the research objective: The objective of this study was to examine the 
relationship between student affairs and retention of first-generation African-American 
college students. 
(2) Selected the target population: The instrument was administered to first- 
generation African-American college students. 
(3) Designed the questionnaire format 
A. Item format: Selected-response was the chosen item format because the 
respondents selected from more than two options (Wiersma, 1995). 
B. Item construction: The questionnaire items were constructed based on the 
independent variables. All items were framed in the positive because they must stay the 
same for coding. Each independent variable was assigned a domain; the items 
in each domain measured the variable. Refer to Table I for a diagrammatic 
representation. 
C. Selected a response scale: The questionnaire utilized a commonly used 
Likert response mode to assess the respondent’s answers. Developed in 1932, the Likert 
scale “consists of items reflecting extreme positions on a continuum, items which people 
are likely to either agree or disagree” (Dane, 1990, p. 62). The scale used the following 
responses: (SA) strongly agree, (A) agree, (D) disagree, and (SD) strongly disagree. The 
researcher chose to use a Likert scale because it was deemed the most efficient way to 
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code and score the questionnaire, which was important for data collection and analysis. 
A Likert scale allowed respondents to complete the questionnaire more accurately 
because they chose only one answer from four given responses. This allowed them to 
answer objectively. Also, a Likert scale does not require a lot of writing, thus increasing 
the chance for completed questionnaires. 
(4) Evaluated the instrument: In developing this instrument, a panel of four experts 
was used to help determine its’ appropriateness. This panel consisted of two student 
affairs administrators, one educational researcher, and one educational testing consultant. 
Two on the panel possessed terminal degrees. The panel had a combined total of over 60 
years experience in research, educational administration, and student affairs. 
The instrument was then subjected to validity and reliability testing. Validity is 
an instrument that measures what it is supposed to measure (Wiersma, 1995). Basically, 
there are three different types - face, criterion, and construct- with two variations of 
criterion validity, concurrent and predictive. For the purposes of this study, face validity 
was appropriate because the panel of experts examined the instrument. 
Suter defined reliability as “the consistency of the outcome measure. Dependent 
variables should be reliable and valid no matter how they were obtained and in what form 
they were used” (1998, p. 147). Simply put, reliability means consistency in measuring 
whatever it measured. Since a pilot test could not be completed, the researcher examined 
a handful of procedures that were used to estimate reliability - such as test/retest, split- 
half, Kuder Richardson - and the procedure deemed most suitable to test reliability is an 
item to scale reliability analysis called Cronbach alpha. A formula developed in 1951, it 
required only one administration of the survey. The reliability test indicates that each 
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variable and corresponding items were conceptually sound. The reliability testing 
yielded the following results: 
Financial aid services (alpha = .8440) 
Academic support services (alpha = .7268) 
Enrollment services (alpha = 7311) 
Multicultural services (alpha = 8915) 
Counseling services (alpha = .8687) 
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Table 1 SURVEY CHART 
Item Numbers What it Measures 
Domain 1 1 -8 Financial Aid 
Domain II 1 -6 Academic Support Services 
Domain III 1-5 Enrollment Services 
Domain IV 1 -7 Multicultural Services 
Domain V 1 -8 Counseling Services 
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Data Collection Procedures 
Before collecting the data, the researcher submitted a research application packet 
to the Institutional Review Board at the research site. This packet included an application 
to conduct research, request letters from the researcher and her dissertation committee 
chairperson, and a prospectus. After approval to conduct the study, the researcher 
continued using the following procedures for data collection: 
(1) Coordinated with the administrators from the division of Student Success and 
Enrollment Services at the research site to identify the students selected to participate. It 
was decided that all African-American students, approximately 1,300 students, will be 
contacted regarding the study because it is unknown how many are first-generation 
students. 
(2) Contacted the Student Development Center and reserved space to conduct the 
data collection over a four - day period. 
(3) Contacted the students via cover letter. The cover letter introduced the researcher, 
explained the study and why it was beneficial, discussed who is eligible to participate, 
and asked for their participation. The following points are made about the cover letter 
(Wiersma, 1995): 
a. The recipients were informed as to what will be done with the information 
provided by the surveys. 
b. Confidentiality was assured. 
c. The importance of a response was expressed. 
d. A time estimate was given for completing the survey. 
e. A deadline was given for the return of the survey. 
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f. The recipient was reminded about the enclosed, postage paid return envelope. 
g. Appreciation for completing the survey was expressed. 
h. The cover letter was signed by the researcher. 
(4) Disseminated the survey and consent form to all African-American college 
students who volunteered to participate in the study. 
(5) Shortly after the deadline expired for the initial contact, a follow-up was 
completed by mailing a cover letter, the survey, and a self-addressed stamped 
envelope to the students who did not respond to the initial contact. The 
participants were given a deadline in which to complete the survey and return it. 
In total, the data collection produced 270 completed surveys, with 115 completed 
by first-generation students. Of the 115 surveys, 103 were completed correctly 
and these surveys are used for data analyses. 
(6) The researcher then used data analysis to obtain the results. 
Statistical Techniques and Applications 
Once the data collection procedures end, all completed surveys were collated, 
coded, and subject to a statistical application called The Statistical Package for the Social 
Sciences program, commonly referred to as SPSS. SPSS was used to analyze each 
research question. As was stated earlier in this chapter, this study utilized descriptive 
research, and therefore used statistical techniques appropriate for this type of research. 
An analysis of the mean, mode, frequency, and standard deviation was conducted on all 
survey item answers. This was completed in order to determine the different levels of 
experiences of the sample population. 
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Three statistical techniques were used to further define the data and they were 
Pearson Product Correlational Coefficient (Pearson r), Multiple Analysis of Variance, 
commonly referred to as MANOVA, and Stepwise Multiple Regression Analysis. 
Defined by statistician Karl Pearson in 1895, Pearson Product Correlational Coefficient 
(Pearson r) is “an historically important and widely used index of association usually 
applied to quantitative variables” (Dane, 1990, p. 133). It was used here to show the 
relationship between the two or more variables. Next, MANOVA was used to determine 
whether the groups differ on more than one variable. Lastly, Stepwise Multiple 
Regression Analysis was used to show the relative impact of the relationship of each 
independent variable on the dependent variable. Any significant correlation was used to 
determine the conclusions of the hypothesis. The lowest level of statistical significance 
accepted was .05. 
Limitations 
There was no survey found to specifically address the needs of this study, 
therefore, a researcher-generated survey was developed. In doing so, the researcher 
consulted a panel of experts. The survey was subject to validity and reliability testing but 
no pilot testing was completed. The study was conducted at one public, coeducational 
university and can not be broadly interpreted to be applicable to all schools. For 
example, tuition rates at a public university is usually lower than the tuition at a private 
school. Therefore, responses may be different from students who attend each type of 
school. The sample was limited to only African-American college students and therefore 
can not be interpreted to be applicable to all first-generation students. In addition, 
although every student eligible to participate in the study was contacted, every student 
did not respond. 
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Summary 
In summary, the intent of the research was to determine the relative impact that 
student affairs had on the retention of first-generation African-American college students 
and how universities should enhance the educational experiences of these students. The 
research was a quantitative study. The researcher approached the investigation of the 
problem by surveying first-generation college students enrolled at Kennesaw State 
University in Kennesaw, Georgia. A sample group was identified and surveyed about 
their experiences via survey and the participants remained anonymous. The study was 
classified as a correlational study and the structural plan was the survey research design 
Sample of the whole sampling and sampling techniques were also utilized. A likert - 
type attitude response scale was used for the survey. One statistical application and three 
techniques were used to analyze the data and determine its results. The next chapter will 




This chapter explains the data analyses in detail. This includes revealing the 
demographic characteristics of the sample, the outcome of the hypotheses, descriptive 
data, Pearson Product Correlational Coefficient (Pearson r), Multiple Variance of 
Analysis (MANOVA), and Stepwise Multiple Regression Analysis statistical tests. The 
data were collected via survey administered to first-generation African-American college 
students. The survey consisted of six items to obtain the demographic information and 
measure the moderator variables and thirty-six items, which measured the dependent and 
independent variables. Two hundred seventy students responded; of which, 115 were 
determined to be first-generation African-American students. Of the 115 surveys, 103 
were completed correctly and these surveys were subject to data analyses. 
Data Analyses 
The researcher developed the survey used to collect the data for the study 
independently. The following variables were identified as the independent variables: 
financial aid, academic support services, enrollment services, multicultural services, and 
counseling services. The dependent variable was retention and the moderator variables 
were age and gender. The survey was developed utilizing steps from two books: Mail 
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and Internet Surveys: The Tailored Design Method (2000) by Don Dillman and 
Educational Research: Qualitative and Quantitative Approaches (1996) by Walter Borg 
and Meredith Gall. A commonly used Likert - type attitude scale was used to assess the 
respondents’ answers. The scale consisted of four responses: Strongly Agree, Agree, 
Disagree, and Strongly Disagree. The response mode for the questions was: 4 = 
Strongly Agree, 3 = Agree, 2 = Disagree, and 1 = Strongly Disagree. Data for the 
questions were interpreted in terms of the following mean scores: 1.00 to 1.50 = Strongly 
Disagree, 1.51 to 2.50 = Disagree, 2.51 to 3.50 = Agree, and 3.51 to 4.00 = Strongly 
Agree. 
The tables in this chapter describe the data and findings of this study. Each null 
hypothesis is stated and the data was analyzed and accompanied by a table, which 
illustrates the results. The description of the demographic data in Table 2 shows the 
population used in this study consisted of 28 males and 75 females, the percentage 
breakdown is 27.2% and 72.8%, respectively. The responses by age group are fairly 
evenly distributed. The age group between 18-22 years old was 17.5%, followed by the 
23-27 age group at 20.4%, the 28-32 age group was 16.5%, followed by the 33-39 age 
group at 25.5%, and the 40 and older age group showed 20.4%. Since this study 
examined only first-generation African-American college students, the educational levels 
of the population’s parents were used to determine if their survey would be used in the 
data analysis. The Mother’s education level percentage breakdown follows: elementary 
school at 10.7%, followed by middle school at 11.7%, and high school at 74.8%. The 
Father’s education level follows as: elementary school at 10.7%, followed by middle 
school at 11.7%, and high school at 74.8%. The educational level of the parents was 
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important since it has been determined that a student is considered first-generation when 
they are the first in their family to enroll in postsecondary education. 
TABLE 2 
Demographic Characteristics of the Sample 
GENDER N % 
Male 28 27.2 
Female 75 72.8 
Total 103 100.0 
AGE N % 
18-22 18 17.5 
23-27 21 20.4 
28-32 17 16.5 
33-39 26 25.2 
40+ 21 20.4 
Total 103 100.0 
CLASSIFICATION N % 
Freshman 11 10.7 
Sophomore 22 21.4 
Junior 33 32.0 
Senior 36 35.0 
Total 102 99.0 
Missing 1 1.0 
103 100.0 
INCOME N % 
< $25,000 27 26.2 
$25,000-$34,999 23 22.3 
$35,000-$44,999 14 13.6 
$45,000-$54,999 7 6.8 
>$55,000 31 30.1 
Total 102 99.0 
Missing 1 1.0 
103 100.0 
MOTHER'S EDUCATION N % 
Elementary School 11 10.7 
Middle School 12 11.7 
High School 77 74.8 
Total 100 97.1 
Missing 3 2.9 
103 100.0 
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FATHER'S EDUCATION N % 
Elementary School 16 15.5 
Middle School 15 14.6 
High School 65 63.1 
Total 96 93.2 
Missing 7 6.8 
103 100.0 
TABLE 3 
Mean of the Sample in Terms of Demographics 
Mean Median 
Gender 1.73 Female 
Age 3.11 28-33 
Classification 2.92 Junior 
Income 2.92 35,000-44,999 
Mother Education 2.66 High School 
Father Education 2.51 High School 
TABLE 4 
Mean of the Sample in Terms of the Independent Variables 
Mean Median 





Enrollment Services 2.9879 Strongly Agree 
Multicultural Services 2.6291 Strongly Agree 
Counseling Services 2.6380 Strongly Agree 
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TABLE 5 
Mean of the Sample in Terms of the Dependent Variable 
Mean Median 
Retention 2.2757 Agree 
Testing the Null Hypotheses 
This study consisted of eleven hypotheses, each hypothesis sought to establish the 
existence of a relationship between the dependent, independent, and moderator variables. 
Statistical analyses were performed to determine the relationship between student affairs 
and retention and to what degree age and gender influenced the relationship. The 
hypotheses were analyzed using Pearson Product Correlation Coefficient (Pearson r), 
Multiple Analysis of Variance (MANOVA), and Stepwise Multiple Regression Analysis. 
The level of significance used in the analyses was 0.05, which determined whether each 
null hypothesis would be accepted or rejected. If the calculated value was less than the 
table value, then the null hypothesis was accepted. If the calculated value was greater 
than the table value, the null hypothesis was rejected. Each of the hypotheses is stated 
separately in order to anticipate the type of analysis that is required along with the 
resulting analysis. 
Hypothesis 1: 
There is no significant relationship between retention and financial aid for first- 
generation African-American college students. 
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The retention mean was 2.5146 and the financial aid mean was 2.5971, which 
indicates that the average respondent agreed on the effectiveness of financial aid. The 
results are displayed in Table 6. A Pearson product-moment coefficient r was computed 
to determine if a significant relationship existed between the retention of students and the 
financial aid provided by the institution. The results are displayed in Table 7. 
TABLE 6 
DESCRIPTIVE DATA FOR RETENTION AND FINANCIAL AID 
Variable n Mean SD SE 
Retention 103 2.5146 1.0924 1076 
Financial Aid 103 2.5971 .6520 .06424 
TABLE 7 
PEARSON PRODUCT-MOMENT CORRELATION COEFFICIENT FOR THE 
RELATIONSHIP BETWEEN RETENTION AND FINANCIAL AID 
Variable N r Prob. of r 
Retention with 
Financial Aid 
103 .007 .943 
* Significant at or beyond .05. 
The data showed there was no significant relationship between retention and 
financial aid among first-generation African-American college students. The correlation 
coefficient was .007. The level of significance was .943. The null hypothesis is accepted. 
Hypothesis 2: 
There is no significant relationship between retention and academic support 
services for first-generation African-American college students. 
The retention mean was 2.3495 and the academic support services mean was 
2.6966, which indicated that the average respondent agreed on the effectiveness of 
academic support services. The results are displayed in Table 8. A Pearson product- 
moment coefficient r was computed to determine if a significant relationship existed 
between retention and the academic support services provided by the institution. The 
results are displayed in Table 9. 
TABLE 8 
DESCRIPTIVE DATA FOR RETENTION AND ACADEMIC SUPPORT SERVICES 
Variable n Mean SD SE 
Retention 103 2.3495 .8934 .08803 
Academic Support Services 103 2.6966 .5833 .05748 
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TABLE 9 
PEARSON PRODUCT-MOMENT CORRELATION COEFFICIENT FOR THE 
RELATIONSHIP BETWEEN RETENTION AND ACADEMIC SUPPORT SERVICES 
Variable N r Prob. of r 
Retention with 103 .126 .206 
Academic Support Services 
*Significant at or beyond .05. 
The data showed no significant relationship between retention and academic 
support services among first-generation African-American college students. The 
correlation coefficient was .126 and the level of significance was .206. The null 
hypothesis is accepted. 
Hypothesis 3: 
There is no significant relationship between retention and enrollment services for 
first-generation African-American college students. 
The retention mean was 2.4660 and the enrollment services mean was 2.9879, 
which indicated that the average respondent agreed on the effectiveness of enrollment 
services. The results are displayed in Table 10. A Pearson product-moment coefficient r 
was computed to determine if a significant relationship existed between the retention of 
students and the enrollment services provided by the institution. The results are 
displayed in Table 11. 
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TABLE 10 
DESCRIPTIVE DATA FOR RETENTION AND ENROLLMENT SERVICES 
Variable n Mean SD SE 
Retention 103 2.4660 .8262 .08141 
Enrollment Services 103 2.9879 .5550 .05469 
TABLE 11 
PEARSON PRODUCT-MOMENT CORRELATION COEFFICIENT FOR THE 
RELATIONSHIP BETWEEN RETENTION AND ENROLLMENT SERVICES 
Variable N r Prob. ofr 
Retention with 103 .301 .002 
Enrollment Services 
* Significant at or beyond .05. 
The data showed a significant relationship between retention and enrollment 
services among first-generation African-American college students. The correlation 
coefficient was .301. The level of significance was .002. The null hypothesis 
is rejected. 
Hypothesis 4: 
There is no significant relationship between retention and multicultural services 
for first-generation African-American college students. 
56 
The retention mean was 2.0097 and the multicultural services mean was 2.2691, 
which indicated that the average respondent agreed on the effectiveness of multicultural 
services. The results are displayed in Table 12. A Pearson product-moment coefficient r 
was computed to determine if a significant relationship exists between the retention of 
students and the multicultural services provided by the institution. The results are 
displayed in Table 13. 
TABLE 12 
DESCRIPTIVE DATA FOR RETENTION AND MULTICULTURAL SERVICES 
Variable n Mean SD SE 
Retention 103 2.0097 .8224 .08104 
Multicultural Services 103 2.2691 .6138 .06048 
TABLE 13 
PEARSON PRODUCT-MOMENT CORRELATION COEFFICIENT FOR THE 
RELATIONSHIP BETWEEN RETENTION AND MULTICULTURAL SERVICES 
Variable N r Prob. of r 
Retention with 
Multicultural Services 
103 116 .243 
* Significant at or beyond .05. 
The data showed no significant relationship between retention and multicultural 
services among first-generation African-American college students. The correlation 
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coefficient was .116. The level of significance was .243. The null hypothesis is accepted. 
Hypothesis 5: 
There is no significant relationship between retention and counseling services for 
first-generation African-American college students. 
The retention mean was 2.0388 and counseling services mean was 2.630, which 
indicated that the average respondent agreed on the effectiveness of the counseling 
services. The results are displayed in Table 14. A Pearson product-moment coefficient r 
was computed to determine if a significant relationship existed between the retention of 
students and the counseling services provided by the institution. The results are 
displayed in Table 15. 
TABLE 14 
DESCRIPTIVE DATA FOR RETENTION AND COUNSELING SERVICES 
Variable n Mean SD SE 
Retention 103 2.0388 .8848 .08713 
Counseling Services 103 2.630 .5004 .0493 1 
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TABLE 15 
PEARSON PRODUCT-MOMENT CORRELATION COEFFICIENT FOR THE 
RELATIONSHIP BETWEEN RETENTION AND COUNSELING SERVICES 
Variable N r Prob. of r 
Retention with 103 .446 .001 
Counseling Services 
* Significant at or beyond .05. 
The data showed a significant relationship between retention and counseling 
services among first-generation African-American college students. The correlation 
coefficient was .446 and the level of significance was .001. The null 
hypothesis is rejected. 
Hypothesis 6: 
There is no significant relationship between retention and financial aid for first- 
generation African-American college students in terms of age and gender. 
Hypothesis 6 was tested using a MANOVA to determine if a significant 
relationship exists between the retention of students and financial aid services provided 
by the institution in terms of age and gender. The results are displayed in Table 16. 
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TABLE 16 
MANOVA FOR THE RELATIONSHIP BETWEEN RETENTION AND 
FINANCIAL AID SERVICES IN TERMS OF AGE AND GENDER 
Variable 
Prob. 
df Sum of Square Mean Square F Ratio F 
AGE 
.138 
4 8.537 2.134 1.786 
GENDER 
.499 
1 .550 .550 .460 
* Significant at or beyond .05. 
For hypothesis 6, the data revealed that there is no significant relationship 
between retention and financial aid in terms of age or gender with both F probabilities 
above the 0.05 significance level. The F Ratio of 1.786 yielded an F probability of 0.138 
for age and the F Ratio of 0.460 yielded an F probability of 0.499 for gender. In terms of 
age, there was no significant difference between the age groups in the relationship 
between retention and financial aid. In terms of gender, there was no significant 
difference between men and women in the relationship between retention and financial 
aid. Therefore, the null hypothesis is accepted for hypotheses 6a and 6b. 
Hypothesis 7: 
There is no significant relationship between retention and academic support 
services for first-generation African-American college students in terms of age and 
gender. 
Hypothesis 7 was tested using a MANOVA to determine if a significant 
relationship existed between the retention of students and the academic support services 
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provided by the institution in terms of age and gender. The results are displayed in Table 
17. 
TABLE 17 
MANOVA FOR THE RELATIONSHIP BETWEEN RETENTION AND 
ACADEMIC SUPPORT SERVICES IN TERMS OF AGE AND GENDER 
Variable 
Prob. 
df Sum of Square Mean Square F Ratio F 
AGE 4 3.204 .801 .991 
.416 
GENDER 1 .108 .108 .134 
.715 
* Significant at or beyond .05. 
For hypothesis 7, the data revealed that there is no significant relationship 
between retention and academic support services in terms of age or gender with both F 
probabilities above the 0.05 significance level. The F Ratio of 0.991 yielded an F 
probability of 0.416 for age and the F Ratio of 0.134 yielded an F probability of 0.715 for 
gender. In terms of age, there was no significant difference between the age groups in the 
relationship between retention and academic support services. In terms of gender, there 
was no significant difference between men and women in the relationship between 
retention and academic support services. Therefore, the null hypothesis is accepted for 
hypothesis 7a and 7b. 
Hypothesis 8: 
There is no significant relationship between retention and enrollment services for 
first-generation African-American college students in terms of age and gender. 
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Hypothesis 8 was tested using a MANOVA to determine if a significant 
relationship exists between the retention of students and the enrollment services provided 
by the institution in terms of age and gender. The results are displayed in Table 18. 
TABLE 18 
MANOVA FOR THE RELATIONSHIP BETWEEN RETENTION AND 
ENROLLMENT SERVICES IN TERMS OF AGE AND GENDER 
Variable 
Prob. 
df Sum of Square Mean Square F Ratio F 
AGE 4 .902 .223 .513 
.727 
GENDER 1 .166 .166 .376 
.341 
* Significant at or beyond .05. 
For the hypothesis 8, the data revealed that there is no significant relationship 
between retention and enrollment services in terms of age or gender with both F 
probabilities above the 0.05 significance level. The F Ratio of 0.513 yielded an F 
probability of 0.737 for age and an F Ratio of 0.376 yielded an F probability of 0.541 for 
gender. In terms of age, there was no significant difference between the age groups in the 
relationship between retention and enrollment services. In terms of gender, there was no 
significant difference between men and women in the relationship between retention and 
enrollment services. Therefore, the null hypothesis is accepted for hypothesis 8a and 8b. 
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Hypothesis 9: 
There is no significant relationship between college retention and multicultural 
services for first-generation African-American college students in terms of age and 
gender. 
Hypothesis 9 was tested using a MANOVA to determine if a significant 
relationship existed between the retention of students and the multicultural services 
provided by the institution in terms of age and gender. The results are displayed in Table 
19. 
TABLE 19 
MANOVA FOR THE RELATIONSHIP BETWEEN RETENTION AND 
MULTICULTURAL SERVICES IN TERMS OF AGE AND GENDER 
Variable 
Prob 
df Sum of Square Mean Square F Ratio F 
AGE 4 4.813 1.203 1.915 
.115 
GENDER 1 .249 .249 .396 
.531 
* Significant at or beyond .05. 
For hypothesis 9, the data revealed that there is no significant relationship 
between retention and multicultural services in terms of age or gender with both F 
probabilities above the 0.05 significance level. The F Ratio of 1.915 yielded an F 
probability of 0.115 for age and an F Ratio of 0.396 yielded an F probability of 0.531 for 
gender. In terms of age, there was no significant difference between the age groups in the 
relationship between retention and multicultural services. In terms of gender, there was 
no significant difference between men and women in the relationship between retention 




There is no significant relationship between retention and counseling services for 
the first-generation African-American college students in terms of age and gender. 
Hypothesis 10 was tested using a MANOVA to determine if a significant 
relationship existed between the retention of students and the counseling services 
provided by the institution in terms of age and gender. The results are displayed in Table 
20. 
TABLE 20 
MANOVA FOR THE RELATIONSHIP BETWEEN RETENTION AND 
COUNSELING SERVICES IN TERMS OF AGE AND GENDER 
Variable 
Prob. 
df Sum of Square Mean Square F Ratio F 
AGE 4 2.257 .564 .921 
.455 
GENDER I .114 .114 186 
.667 
* Significant at or beyond .05. 
For hypothesis 10, the data revealed that there is no significant relationship 
between retention and counseling services in terms of age or gender with both F 
probabilities above the 0.05 significance level. The F Ratio of 0.921 yielded an F 
probability of 0.455 for age, and an F Ratio of 0.186 yielded an F probability of 0.667 for 
gender. In terms of age, there was no significant difference between the age groups in the 
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relationship between retention and counseling services. In terms of gender, there was no 
significant difference between men and women in the relationship between retention and 
counseling services. Therefore, the null hypothesis is accepted for hypothesis 10a and 
10b. 
Hypothesis 11 : 
There is a relative impact of each of the independent variables on college 
retention. 
Hypothesis 11 was tested using a Stepwise Multiple Regression Analysis to 
determine if a significant relationship exists between the retention of students and the 
independent variables of student affairs. Also included where the moderator variables. 
The results are displayed in Table 21. 
TABLE 21 
REGRESSION FOR THE RELATIONSHIP BETWEEN RETENTION AND 
STUDENT AFFAIRS 
Predictor R R2 Percent of Variance E P 
COUNSELING SERVICES .387 .149 .14000 17.740 .000 
* Significant at or beyond .05. 
Note: Variables not in equation: financial aid, academic support services, enrollment 
services and multicultural services. 
The data showed counseling services had a significant influence on predicting 
retention among first-generation African-American college students. The multiple R was 
0.387. The R7 was 0.149. Thus, 14% of the variance that occurred for retention was 
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attributed to counseling services. The F Ratio 17.740 is significant at p=0.000 < 0.05 
level, indicating that there is some significant relationship between retention and 
counseling services. The variables of financial aid, academic support services, enrollment 
services, and multicultural services were not in the equation because there was no relative 
influence regarding these variables. Since only one of the independent variables, 
counseling services, had a relative impact on predicting college retention, all the other 
variables were excluded including age and gender. 
Summary 
This chapter presented the statistical analyses of the data with regard to each null 
hypothesis and its findings. Each of the hypotheses was accepted or rejected based on the 
data collected from the participants in the study. The data analyses of the sample showed 
that there was a correlation between retention and enrollment and counseling services. 
The analyses also showed that counseling services had an influence when predicting 
retention. Results showed that there are no significant differences statistically among age 
groups and gender as it relates to the dependent and independent variables. Chapter Six 
will provide findings, conclusions, implications, and recommendations for this study. 
CHAPTER SIX 
FINDINGS, CONCLUSIONS, IMPLICATIONS, AND RECOMMENDATIONS 
The purpose of this study was to examine the correlation between retention and 
student affairs for first-generation African-American college students. This study utilized 
quantitative methods to determine the relationship between the variables, with 103 
surveys used from the sample population. The dependent, independent, and moderator 
variables were analyzed using Pearson Product Correlational Coefficient (Pearson r), 
Multiple Variance of Analysis (MANOVA), and Stepwise Multiple Regression Analysis 
statistical tools. The significance level used was 0.05 to test the null hypotheses 
In this chapter, the relationships between retention and student affairs are 
discussed. The findings from this study are reported based on the results of the data 
analyses and the conclusions are drawn directly from the outcome of the hypotheses. 
Implications, recommendations, and a summary are also presented. 
Findings 
The findings for each null hypothesis have been summarized relative to each 
variable. A summary of the findings for this study is as follows: 
Null hypothesis 1 was accepted. There is no significant relationship between 
retention and financial aid. The null hypothesis was accepted because this study was 
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completed at a public university where the tuition rates are generally lower than at a 
private university. Therefore, the sample is more likely to be able to pay what is owed 
the university after their financial aid has been applied to their tuition and fees. Also, 
many in the sample has researched and taken advantage of other ways to help pay for 
their tuition, in addition to using the more traditional financial aid sources such as loans 
and grants. For example, research revealed that many first-generation students work full¬ 
time, it is possible that their employer offers tuition assistance to their employees. 
Null hypothesis 2 was accepted. There is no significant relationship between 
retention and academic support services. The null hypothesis was accepted because 
many in the sample were unaware of the academic support services available to them and 
did not use them; therefore, academic support services did not play a factor in their 
retention. 
Null hypothesis 3 was rejected. There is a significant relationship between 
retention and enrollment services. This null hypothesis was rejected because many in the 
sample felt that a sufficient amount of course offerings played a key factor in their 
retention. It is believed that an acceptable amount of course offerings will help the 
student graduate in a timely manner and therefore, they can anticipate becoming gainfully 
employed. If there is not a sufficient amount of course offerings each semester, the 
student will feel that they may not graduate in a timely manner to become gainfully 
employed and leave the university. In addition, many in the sample deemed the 
registration and enrollment processes as student friendly. The vast majority of 
registration and enrollment is completed online, allowing the students to register and 
enroll from any computer. 
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Null hypothesis 4 was accepted. There is no significant relationship between 
retention and multicultural services. The null hypothesis was accepted because many in 
the sample are only on campus to attend classes and/or for work. Any free time is usually 
spent away from campus. Research supports this and it was also revealed that many in 
the sample live at home and not on campus; therefore, they are not acclimated into the 
campus culture of participating in student activities. 
Null hypothesis 5 was rejected. There is a significant relationship between 
retention and counseling services. This null hypotheses was rejected because many in the 
sample felt that they were encouraged to utilize counseling services when needed and 
some felt that counseling services helped them get adjusted to college life. 
Null hypothesis 6 was accepted. There is no significant relationship between 
retention and financial aid in terms of age and gender. This null hypothesis was accepted 
because there was no difference between the various age groups and men and women 
regarding retention and financial aid. 
Null hypothesis 7 was accepted. There is no significant relationship between 
retention and academic support services in terms of age and gender. This null hypothesis 
was accepted because there was no difference between the various age groups and men 
and women regarding retention and academic support services. 
Null hypothesis 8 was accepted. There is no significant relationship between 
retention and enrollment services in terms of age and gender. This null hypothesis was 
accepted because there was no difference between the various age groups and men and 
women regarding retention and enrollment services. 
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Null hypothesis 9 was accepted. There is no significant relationship between 
retention and multicultural services in terms of age and gender. This null hypothesis was 
accepted because there was no difference between the various age groups and men and 
women regarding retention and multicultural services. 
Null hypothesis 10 was accepted. There is no significant relationship between 
retention and counseling services in terms of age and gender. This null hypothesis was 
accepted because there was no difference between the various age groups and men and 
women regarding retention and counseling services. 
Regarding null hypothesis 11, a Stepwise Multiple Regression Analysis was used 
to determine the relative impact of student affairs (independent variables) on retention 
(dependent variable). The results of the Stepwise Multiple Regression Analysis revealed 
that counseling services was the strongest predictor of retention among the independent 
variables. All other variables were excluded. It was determined that there was a 
significant relationship between counseling services and retention, therefore, it is feasible 
that counseling services would be a strong predictor of retention. 
Conclusions 
The conclusions from the findings in terms of the Pearson correlations are 
presented first, followed by findings in terms of the MANOVA analysis: 
Hypothesis 1 showed no significant relationship between retention and financial 
aid. This finding indicated that scholarship opportunities, thorough financial aid 
counseling, as well as accessibility to a financial aid counselor did not impact the extent 
to which students from the sample would be retained. It should be noted that this study 
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was conducted at a public university where the tuition rates are usually lower when 
compared to a private university. 
Hypothesis 2 showed no significant relationship between retention and academic 
support services. This finding suggested that tutorial assistance for an array of subjects 
and testing to determine academic strengths and weaknesses did not impact the extent to 
which students from the sample would be retained. 
Hypothesis 3 showed a significant relationship between retention and enrollment 
services. This finding showed that a helpful and supportive staff and a sufficient amount 
of course offerings made available impacted the extent to which students from the sample 
would be retained. 
Hypothesis 4 showed no significant relationship between retention and 
multicultural services. This finding suggested that participation in multicultural 
programs and a promotion of a diverse student body did not impact the extent to which 
students of the sample would be retained. The vast majority of first-generation students 
lived off campus and were not involved in campus activities. Many expressed that they 
were only on campus for class and/or work. 
Hypothesis 5 showed a significant relationship between retention and counseling 
services. This finding indicated that encouraging students to use counseling services 
when needed, available peer mentoring, and emergency crisis intervention impacted the 
extent to which students of the sample would be retained. 
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Conclusions based on MANOVA analysis 
Regarding hypothesis 6, the MANOVA determined there was no significant 
relationship between retention and financial aid in terms of age and gender In terms of 
age, there was no significant difference in the age groups and there was no significant 
difference between men and women in the relationship between retention and financial 
aid. 
Regarding hypothesis 7, the MANOVA determined there was no significant 
relationship between retention and academic support services in terms of age and gender. 
In terms of age, there was no significant difference in the age groups and there was no 
significant difference between men and women in the relationship between retention and 
academic support services. 
Regarding hypothesis 8, the MANOVA determined there was no significant 
relationship between retention and enrollment services in terms of age and gender. In 
terms of age, there was no significant difference in the age groups and there was no 
significant difference between men and women in the relationship between retention and 
academic support services. 
Regarding hypothesis 9, the MANOVA determined there was no significant 
relationship between retention and multicultural services in terms of age and gender. In 
terms of age, there was no significant difference in the age groups and there was no 
significant difference between men and women in the relationship between retention and 
multicultural services. 
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Regarding hypothesis 10, the MANOVA determined there was no significant 
relationship between retention and counseling services in terms of age and gender. In 
terms of age, there was no significant difference in the age groups and there was no 
significant difference between men and women in the relationship between retention and 
counseling services. 
Implications 
The following implications are based on the findings and conclusions from this 
study: 
1. Few empirical studies were found to examine first-generation students and 
none specifically deals with the relationship between retention and student 
affairs. Perhaps this study has uncovered issues pertaining to these students. 
2. Information presented in this study can inform student affairs practitioners. 
This information can provide issues that should be considered when 
addressing the needs of first-generation students. Specifically, this 
information may provide practitioners with a frame of reference to 
conceptualize cases more expeditiously, providing a place to begin to assist 
the student prior to dropping out. For example, a student may be considering 
dropping out because they are experiencing difficulty academically. Testing 
at the counseling center could reveal an undiagnosed learning disability. A 
plan of action from counseling services may help to retain the student. 
3. Although the null hypothesis showed no link between financial aid and 
retention, financial aid provides much needed services such as scholarship 
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opportunities and work-study. Therefore, financial aid counselors should 
have a thorough knowledge of the different avenues a student may have to 
fund their education. 
4. Although the null hypothesis showed no link between academic support and 
retention, academic support provides much needed services such as 
availability of testing of academic strengths and weaknesses and the quality of 
tutorial services have an effect on the retention of these students. As a result, 
the director of academic support services should ensure that appropriate 
testing measures are made available for students and collaborate with faculty 
and staff to identify students for peer tutoring. 
5. Enrollment services pertaining to registration and enrollment have an effect on 
the retention of these students. Thus, the university registrar and the student 
enrollment manager must coordinate the many steps to enrollment so there is a 
seamless transition between registration for classes and enrollment. 
6. Although the null hypothesis showed no link between multicultural services 
and retention, multicultural services provides programs and services for a 
diverse student body and have an effect on the retention of these students. 
Consequently, the multicultural services staff should develop an adequate 
number of programs throughout the school year and these activities should be 
publicized well in advance. 
7. Counseling services concerning testing for learning disabilities and emergency 
crisis intervention have an effect on the retention of these students. As a 
result, based on the sensitive nature involved, the counseling center staff must 
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develop trust by ensuring confidentiality to the student as well as a rapid 
response. 
Recommendations 
The following recommendations are based on the findings from this study: 
Immediate recommendations 
1. Based on the findings, there was a link between retention and enrollment 
services for first-generation African-American college students. 
Therefore, it is recommended that a sufficient amount of course offerings 
be offered each semester, which will allow students to matriculate through 
their academic program and graduate in a timely manner In addition, it is 
recommended that the registration and enrollment dates are publicized 
well in advance and that online registration and enrollment continue. 
2. Based on the findings, there was a link between retention and counseling 
services. Therefore, it is recommended that the counseling staff continue 
to promote the services of the counseling center and develop activities to 
help students become better adjusted to the college environment. 
Recommendations for future research 
1. The investigator recommends that further research be conducted on first- 
generation students utilizing different research sites, such as a historically 
black college or university or at a private college or university. 
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2. It is recommended that a future study examine how socio-economic 
factors, specifically the range of family income, affect the retention of 
first-generation students. 
3. It is also recommended that further research be conducted on first- 
generation students and environmental factors. This would include a 
study focusing on the impact of the family and first-generation students, a 
comparison study between first and second-generation students, or a 
comparison study between first-generation African-American and first- 
generation Caucasian students. 
4. It is recommended that colleges include a question asking the generational 
status of the prospective student on the application for admission. This 
would identify these students at the point of entry for further research. 
5. First-generation students may have poignant stories to share about their 
experiences. Thus, conducting qualitative studies may prove valuable. 
6. Based on the findings, it is recommended by the researcher that colleges 
keep tuition as affordable as possible and that the financial aid counselor 
keep abreast of the different sources of financial aid. Also, it is 
recommended that the college seek financial resources to develop a 
scholarship fund specifically for first-generation students and that all 
financial aid applications are processed in a timely manner. 
7. It is recommended that student affairs practitioners attend mandatory 
professional development and that a portion of professional development 
deal specifically first-generation students needs. 
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8. It is recommended that high schools encourage these students to enroll in 
college immediately out of high school. The demographic information 
confirmed what the literature (Nunez & Cucarro Alamin, 1998) stated 
about first-generation students being older; therefore, their academic 
preparedness is lower than expected. 
9. Based on the findings, it is recommended that students be better informed 
on what academic support services are available to them, such as free 
tutoring. 
10. Based on the findings, it is recommended that multicultural services offer 
an adequate number of programs throughout the academic year to help 
promote acceptance of minorities throughout the university. These 
programs should be well publicized using flyers, the campus newspaper, 
etc. 
11. If possible, it is recommended that first-generation students consider 
residing on campus. This will help to better acclimate them to their new 
college community, which will increase retention. 
12. It is recommended that all aspects of student affairs work cohesively 
together to examine reasons for attrition of first-generation students and 
develop a plan for retention. 
Summary 
Although little is known about first-generation college students, colleges and 
universities should focus more on this at risk group. The goal of this study was to 
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provide an insight on these students. Retention efforts may begin by providing quality 
student affairs. This chapter included the findings, conclusions, implications, and 
recommendations. Hopefully, this study will assist in improved policies and procedures 
and expanded research on first-generation college students. 
APPENDIX A 
SURVEY COVER LETTER 
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February 18, 2002 
Dear Student: 
1 am a Doctoral Candidate in the Department of Educational Leadership at Clark Atlanta 
University. As partial fulfillment of my program of study, I am required to complete a 
dissertation. 1 have chosen to conduct a study on first-generation African-American 
college students. Specifically, the influence of student affairs on retention. Student 
affairs evolved to support and enhance student life while in college. I need to know how 
effective student affairs have been for first-generation African American college students. 
Attached is a brief survey that I would like for you to complete. The information 
provided by your answers to the survey will be used only for the purposes of this study. 
You will remain anonymous and your individual responses kept confidential. Please 
place the survey in the envelope provided and mail, the postage is already paid or you 
may return the survey to the Student Development Center located in the Carmichael 
Student Center, Suite 267. Please return by Friday, March 8, 2002. 
If you should have any questions about this study, please feel free to contract me at (770) 
953 - 8452 or rhen@bellsouth.net. You may also contact Demetrius M Smith, Assistant 
Director for Minority Student Retention Services at Kennesaw State University at (770) 
423-6443 or dsmith@kennesaw.edu. 
Thank you for agreeing to take part in this important study! 
Sincerely, 
Rita E. Henley 
Sincerely, 
Demetrius M. Smith 
Assistant Director for Minority Student Retention Services 






I, , agree to participate in the research entitled First- 
Generation African American College Students: The Influence of Student Affairs on 
Retention, which is being conducted by Rita E. Henley, 770-953-8452. 1 understand that 
this participation is entirely voluntary; 1 can withdraw my consent at any time and have 
the results of the participation returned to me, removed from the experimental records, or 
destroyed. 
The following points about the survey are: 
1. The reason for this study is to determine what, if any, influence student affairs 
have on retention for first-generation African-American college students. The 
benefit that I may expect from this research is participating in valuable 
research on a particular segment of the student population; this will led to a 
greater understanding of the needs of first-generation college students. 
2. The procedures are as follows: (1) Complete both consent forms and survey 
and (2) Enclose one consent form and the survey in the self-addressed 
stamped envelope provided and mail, 
3. There will be no discomfort or stress associated with participating in this 
research. 
4. There will be no risks involved with participating in this research. 
5. The results of this participation will be anonymous and will not be released in 
any individually identifiable form without the prior consent of the participant 
unless required by law. 
Signature of Participant Date 
PLEASE SIGN BOTH COPIES. KEEP ONE AND RETURN THE OTHER AND 
THE SURVEY TO THE RESEARCHER. 
Research at Kennesaw State University, which involves human participants, is carried out 
under the oversight of an Institutional Review Board. Questions or problems regarding 
these activities should be addressed to Dr. Annette Bairan, Chairperson of the 
Institutional Review Board, Department of Nursing, Kennesaw State University, 1000 






Please select the appropriate answers to complete the following questions: 
Demographic Information 
(A) What is your gender? (B) What is your age range? 
Male 18-22 33-39  
Female 23-27  40 and older _ 
28-32  
(C) What is your current classification? Freshman   Junior 
Sophomore  Senior 
(D) What is your estimated gross family income? Less than $25,000  
Between $25,000 and $34,999 
Between $35,000 and $44,999 
Between $45,000 and $54,999 
More than $55,000  
(E) What is the highest educational level completed by your parents? 
Mother Father 
   Elementary School 
    Middle School 
  High School 
    Vocational School 
  College Degree 
    Graduate Degree 
Instructions: Read carefully each of the statements below regarding the effectiveness of 
student affairs at your institution. Please circle only one response to each of the following 
items. Please answer all questions honestly. 
Response Code 
SA = Strongly agree A = Agree 
SD = Strongly disagree D = Disagree 
Financial Aid 
Financial aid policies and procedures are 
thoroughly explained. 
SA A D SD 
I was given adequate information about the 
different sources of financial aid. 
SA A D SD 
Scholarship opportunities are available 
specifically for African American college students. 
SA A D SD 
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4. Financial aid applications are processed in a 
timely manner. 
SA A D SD 
5. I feel comfortable speaking with a financial aid 
counselor about my financial aid needs 
SA A D SD 
6. Financial aid staff is knowledgeable about 
financial aid programs. 
SA A D SD 
7. My financial aid award was a determining 
factor in selecting this college. 
SA A D SD 
8. My ability to continue receiving financial aid 
will be a determining factor in my choosing to 
remain at this college. 
SA A D SD 
Academic Support Services 
1. Students are informed about the academic 
support services available to them. 
SA A D SD 
2. Testing is available to help determine academic 
strengths and weaknesses. 
SA A D SD 
3. Tutorial assistance is available for a wide 
range of subjects. 
SA A D SD 
4. Academic support services staff is helpful and 
supportive of student needs. 
SA A D SD 
5. My ability to obtain academic assistance was a 
determining factor in selecting this college. 
SA A D SD 
6. My ability to obtain academic assistance will be a 
determining factor in my choosing to remain at this 
college. 
SA A D SD 
Enrollment Services 
1. The registration and enrollment processes 
are student friendly. 
SA A D SD 
2. There is a sufficient amount of course offerings 
available. 
SA A D SD 
3. The registration and enrollment dates and 
times are well publicized in advance. 
SA A D SD 
4. The enrollment staff is helpful and supportive SA A D SD 
of student needs. 
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5. The ease of enrollment will be a determining 
factor in my choosing to remain at this college. 
SA A D SD 
Multicultural Services 
1. Multicultural services promotes acceptance of 
minorities throughout the university. 
SA A D SD 
2. Multicultural services offer an adequate number 
of programs for a diverse student body. 
SA A D SD 
3. Multicultural events are well publicized in advance. SA A D SD 
4. Students are encouraged to participate in the 
events offered. 
SA A D SD 
5. Multicultural staff is helpful and supportive to 
student needs. 
SA A D SD 
6. Access to multicultural services was a determining 
factor in choosing this college. 
SA A D SD 
7. My ability to access multicultural services will be 
a determining factor in my choosing to remain at 
this college. 
SA A D SD 
Counseling Services 
1. Students are encouraged to use counseling services 
when needed. 
SA A D SD 
2. Counseling services offers activities designed to 
enhance emotional well being. 
SA A D SD 
3. Peer mentoring is available SA A D SD 
4. Testing for learning disabilities is available. SA A D SD 
5. Emergency crisis intervention is available. SA A D SD 
6. Counseling staff is sensitive and supportive 
to student needs. 
SA A D SD 
7. Access to counseling services was a determining 
factor in choosing this college. 
SA A D SD 
8. The quality of the counseling services will be a 
determining factor in my choosing to remain 
at this college. 
SA A D SD 
Please return by March 8, 2002. Your participation is greatly appreciated. 
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